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Introduction  
 
This deliverable reports on the project MOOCs, outlined in WP7. It contains the course 
plan (including links to relevant materials) of the first MENTEP MOOC that run in October 
2015 (see also section MOOC 1, p.4 ff).  
 
Moreover, it includes the course outline for MOOC 2, which focuses on concrete examples 
of teaching practices activating the competences covered by the TET-SAT tool and an 
online community. This MOOC will run twice in October/November 2017. The first run 
will be open only to teachers that participated in the field trials (test and control group) 
and the second run will be open to all teachers. This MOOC replaces MOOC 2 (on 
randomized sampling) and 3 (on policy experimentation and field trials) which were 
initially outlined in the DoW, as already indicated in the first MENTEP progress report. 
This change answers to the following needs:  

1) Sampled teachers in the control group are only asked to take a benchmark and a 
follow-up survey, for their possible progress in using technology for teaching to 
be compared to those of the test group that have used TET-SAT. Only answering 
the survey questionnaires does not bring any tangible benefit to them. Offering 
them to participate in a MOOC after the end of the field trials is attractive and 
increases their participation to the surveys mentioned above. 

2) to balance the top-down (expert –based) approach behind all competence 
frameworks and assessment approaches (TET-SAT included) with a more 
bottom-up exercise in line with the logic of self-assessment itself. Designing a 
MOOC associated to a community of practice for teachers to comment and 
exchange about TET-SAT, design, share with peers and comment their respective 
concrete examples of teaching practice, will play this role. 

3) Collecting these concrete examples of teaching practice, may in addition facilitate 
further adoption of the TET-SAT because it will allow to offer very concrete and 
ready-made practices for teachers to develop their competences in technology-
enhanced teaching. 
 

Initially, this MOOC 2 was planned to take place directly after the field trials. However, 
project partners raised concerns about teachers lack of motivation to participate in a 
MOOC right after the field trials just before the summer break. Therefore, the two runs of 
the MOOC were moved to October/November 2017.  This period has generally proven to 
be a good period for teachers to engage in professional development activities (see also 
MOOC 2, p.12ff).  
 
The final MENTEP MOOC (addressing the policy experimentation and its results as well 
as sustainability issues and lessons learned in running field trials) is foreseen in M36. 
Deliverable D7.1.2 MOOC 4 report will contain the course plan and results of this final 
MOOC. Moreover, it will include the final course plan, including links to relevant materials, 
and results of the two runs of MOOC 2.  
 
 
 

http://mentep.eun.org/
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MOOC 1: Introducing Technology- Enhanced Teaching  
 

a. General information  
 
The first MOOC ‘Introducing Technology-Enhanced Teaching’ ran from 28 September 
until 1 November 2015. The course mainly targeted teachers, but was also of relevance to 
head teachers and policy makers working in this area. It was promoted at national level 
by partners and at EUN level by various tools (social media, newsletters, and on the 
European Schoolnet Academy website).  
 
Over this first course’s four modules, course participants looked at how TET competence 
is currently defined in national and international frameworks, and how certain countries 
are using online assessment tools to monitor this. Moreover, the course focused on how 
teachers’ TET competence can be meaningfully assessed with a particular focus on the 
role of online self and peer-assessment. At the heart of the course were examples of 
teachers’ experiences of using their TET competence to effectively teach their students.  
 
In total, 2524 people registered to the course, 1202 of which started the course and 512 
finished it. Hence, the completion rate is 43% (rate of people starting the course that 
finished it).  
 
All materials and discussions remain available here.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 

http://mentep.eun.org/
http://www.europeanschoolnetacademy.eu/
http://www.europeanschoolnetacademy.eu/web/introducing-technology-enhanced-teaching
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b. Overview of modules  
  

 

Short overview 
of module 

This introductory module looks at what exactly is meant by 

Technology-enhanced Teaching. It starts by briefly exploring 

some existing theoretical frameworks and then moves on to 

looking more closely at what this looks like in practice.  

Learning 
objectives of 
module 

1. Understand that Technology-enhanced Teaching 
is a new and not fixed but constantly evolving 
area, in which frameworks do exist but are of 
limited value. Appreciate that through teachers’ 
practice and self and peer-assessment we can 
better understand this evolving area.  

2. Appreciate how games-based learning, games 
design, a programming tool and an Interactive 
Whiteboard can be effectively used for 
Technology-enhanced Teaching in different 
subject areas and with varying age groups. 

3. Create a personal Learning Diary to log learning 
activities, reflections and resources from the 
course. 

4. Upload evidence of Technology-enhanced 
Teaching and reflect on it critically and constructively. 

Module Outline  

Module content 
(videos, scripts) 

 1.1 Module 1 Introduction 
¶ Module 1 Introduction 

1.2 What is TET competence?  
In this video a definition of Technology-Enhanced Teaching is offered, and a brief look is 
taken at what existing frameworks there are to help us better understand it. 
¶ What is Technology Enhanced Teaching? 

1.3 Games-based learning for teaching foreign languages 
In this video a foreign languages teacher from England illustrates how he uses games based 
learning to motivate and help students aged 12-14 learn Spanish and French. 
¶ A languages teacher from England shows how he uses games based learning 

1.4 Using Game Maker and Flash to teach programming and creativity 
In this video, a teacher from the Netherlands 
illustrates how he uses Game Maker and Flash to 
teach students aged 15-18 programming and creative 
skills in various subjects. 
¶ Using Game Maker & Flash for programming & 

creative learning in ICT & other lessons 

http://mentep.eun.org/
https://youtu.be/AhgBmhpUHg0
https://youtu.be/8xESP-Rd6Z4
https://www.youtube.com/watch?v=x4d1B4__l1E
https://www.youtube.com/watch?v=NIBX7lZFJfs
https://www.youtube.com/watch?v=NIBX7lZFJfs
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1.5 Using a Smartboard to teach literacy and numeracy 
In this video a teacher from Belgium illustrates how he uses a Smartboard for literacy, 
numeracy and language learning with 10-12 year olds. 
¶ Using a Smartboard for literacy numeracy & language learning 

1.6 Using Scratch to teach programming 
In this video, a teacher from Portugal illustrates how she 
uses Scratch to teach her primary pupils programming in 
various subjects. 
¶ 'Eduscratch' - Aiana 
 
 

1.7 Resource Section 
National and International Technology-Enhanced Teaching Frameworks: 
UNESCO’s ICT Competence Framework for Teachers  
ISTE Standards for Teachers 
European Pedagogical ICT Licence (EPICT)  
E-learning Competency Framework for Trainers and Teachers (EIFEL European Institute 
for e- learning)  
European e-competence framework  
EUCIP IT trainer  
Ncca ICT framework 
NAACE (ex BECTA) self-review framework 
DIGIEULIT 
Common European Framework for Teachers Professional Profile in ICT EDUCATION - 
Utrainer 

Activities 1. Upload one or more pieces of evidence of your Technology-Enhanced Teaching.  
2. Create a Learning Diary. In their first entry, participants were asked to describe the 

evidence they have uploaded (including a link to it if possible), explaining the context in 
which it was used and how effective their or their students’ use of technology was to 
achieve the intended learning outcomes. 

 
  

 

Short overview 
of module 

This module focuses on how teachers can use self-assessment as a useful tool for improving 

their technology-enhanced teaching. 

Learning 
objectives of 
module 

1. Understand the principles of effective teacher self-assessment. 
2. Appreciate how teacher self-assessment can support innovative technology-enhanced 

teaching. 
3. Reflect on the process of self-assessment, and in engaging in it yourself, identify what 

you find personally challenging and how you might improve on these aspects. 

Module Outline  

http://mentep.eun.org/
https://www.youtube.com/watch?v=KBmENMX3XO8
https://www.youtube.com/watch?v=UVM_-oi1QkU
http://unesdoc.unesco.org/images/0021/002134/213475e.pdf
http://www.iste.org/STANDARDS
http://www.epict.co.uk/
http://www.eife-l.org/publications/competencies
http://www.eife-l.org/publications/competencies
http://www.ecompetences.eu/e-cf-overview/
http://www.eucip.org/
http://www.ncca.ie/uploadedfiles/publications/ict%20revised%20framework.pdf
http://www.naace.co.uk/ictmark/srf
http://www.jelit.org/65/01/JeLit_Paper_31.pdf
http://www.cnr.it/istituti/FocusByN_eng.html?cds=102&nfocus=20
http://www.cnr.it/istituti/FocusByN_eng.html?cds=102&nfocus=20
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Module content 
(videos, scripts) 

2.1 Module introduction 
¶ Module 2 introduction  

2.2 What are the principles of effective teacher self-
assessment? 
This video explains how teachers can benefit from online 
self-assessment in their professional development, and the 
basic principles behind this.  
¶ What are the principles of effective teacher self-assessment? 

2.3 How can teacher self-assessment support innovative TET? 
This video explains the nature of online self-assessment and the available tools to support 
it. It also provides top tips for teachers’ successful online professional development.  
¶ How can teacher self-assessment support innovative Technology-Enhanced 

Teaching? 
2.4 A Greek primary physical education teacher’s experience of self and peer 
assessment 
In this video, the teacher explains her involvement in the Monitoring eTwinning Practice 
project which required her to self and peer assess colleagues.  
¶ A Greek primary physical education teacher’s experience of self and peer 

assessment 
2.5 A Swedish primary teacher of students 
with speech & language difficulties’ 
experience of self and peer assessment 
(Part 1) 
In part 1 of this Swedish teacher’s experience 
she tells us about some important ‘‘do’s and 
don’ts’’ when it comes to self and peer 
assessment, which she learned from her 
involvement in the Monitoring eTwinning 
Practice project.  
¶ Video Part 1 

2.6 A Swedish primary teacher of students 
with speech & language difficulties’ 
experience of self and peer assessment 
(Part 2) 
As a follow-up to part 1, in this video Teresia gives concrete examples of aspects of her 
pedagogical and digital competence she has tried to improve, and explains how she did 
this.  
2.7 An Italian secondary teacher of Italian language, history & geography’s 
experience of self-assessment 
In this video, Monica explains her experiences of self-assessment during her involvement 
in the Monitoring eTwinning Practice project. She explains the process she was involved in, 
and offers some tips to any teacher interested in engaging in more self-assessment. 
¶ A secondary teacher of Italian language, history & geography’s experience of self-

assessment 
2.8 Module Resource Section 
Useful literature:: 
Looney, J. (2015). Online self-assessment with MENTEP: A review of the literature, 
European Institute of Education and Social Policy. 

http://mentep.eun.org/
https://youtu.be/plJw9okT4ss
https://youtu.be/q-sQnUqGS6Y
https://www.youtube.com/watch?v=IpoYhGS5n3E
https://www.youtube.com/watch?v=IpoYhGS5n3E
https://youtu.be/3tVh8J5Bij4
https://youtu.be/3tVh8J5Bij4
https://youtu.be/3tVh8J5Bij4
https://youtu.be/FRf9XlZUTw8
https://youtu.be/FRf9XlZUTw8
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Barber W., S. King and S. Buchanan (2015). “Problem-Based Learning and Authentic 
Assessment in Digital Pedagogy: Embracing the role of collaborative communities” The 
Electronic Journal of e-Learning, Vol. 13, No. pp. 59-67, www.ejel.org. 
Seery, N. C. Donal and P. Phelan (2012). “The validity and value of peer assessment using 
adaptive comparative judgement in design driven practical education”, International 
Journal of Technology and Design Education 22:205–226 DOI 10.1007/s10798-011-9194-
0 
Hughes, G., Okumoto, K., Wood, E. (2011). Implementing Ipsative Assessment, University of 
London, Centre for Distance Education, London. Available 
at https://cdelondon.files.wordpress.com/2011/11/tra6finalreport_g_hughes.pdf 

Activities In this week’s learning activity, course participants are asked to reflect on the following 
questions in their learning diary:  
1. Why and how is self and peer assessment important to me? 
2. When I have engaged in self and peer assessment about my professional practice in the 

past, what were the most useful benefits I gained from the processes and outcomes?  
3. And what about the aspects I have found most challenging when engaging in self and 

peer assessment? 
4. How often do I take part in self and peer assessment? What stops me from doing this 

more often (is this due to time constraints, to a lack of knowledge about the benefits or 
how to go about this effectively, or perhaps a school culture which doesn’t encourage 
this?). 

5. Finally, what precise gains do I expect to receive from being involved in self and peer 
assessment, and how can I ensure I obtain them? And what are my biggest concerns 
and fears in this regard? How might I find ways to overcome these?  

   

Short overview 
of module 

This module focuses on existing online assessment tools to help improve teachers’ 
technology-enhanced teaching competence. The module explores two tools; a Norwegian 
self-reflection survey and a Greek certification tool used to assess teachers after their 
participation in a training course on the pedagogical use of ICT. 

Learning 
objectives of 
module 

1. Understand the design and objectives of the Norwegian and Greek teacher assessment 
tools aimed at monitoring the progress of a teachers’ technology-enhanced teaching 
competence; 
2. Appreciate the benefits and limitations of the Norwegian and Greek tools for helping a 
teacher monitor and improve their technology-enhanced teaching skills; 
3. Exercise your self-assessment skills by taking the Norwegian Teacher Mentor survey, 
keeping in mind all the self-assessment tips and principles discussed in the course so far. 

Module Outline  

Module content 
(videos, scripts) 

3.1 Module Introduction  
¶ Module 3 introduction 

3.2 The Teacher Mentor – Norway’s self-reflection tool 
In this video, Gunstein Egerberg from the Norwegian Centre for ICT in Education explains 
to how the Teacher Mentor self-reflection survey has been developed and how it can help 
teachers identify their starting point and gain useful feedback to inform their next steps to 
improve their level of technology-enhanced teaching competence. 

http://mentep.eun.org/
http://www.europeanschoolnetacademy.eu/web/introducing-technology-enhanced-teaching/www.ejel.org
https://cdelondon.files.wordpress.com/2011/11/tra6finalreport_g_hughes.pdf
https://youtu.be/E4ap1mp20D8
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¶ The Teacher Mentor – Norway’s self-reflection tool 
3.3 A primary school teacher of 6 year-old pupils' experience of using the Teacher 
Mentor 
Gro Caroline Forseth Andreassen, a Norwegian primary school teacher of young pupils, is 
an enthusiastic pedagogical user of ICT. She explains how she uses technology to vary her 
teaching and learning strategies, and the importance of being a diverse and critical user of 
ICT in the classroom. 
¶ A primary school teacher of 6 year-old pupils' experience of using the Teacher 

Mentor 
3.4 A teacher of 10-11 year-old pupils' experience of using the Teacher Mentor 
Anders Rasmussen, a Norwegian primary school 
teacher of 10-11 year-olds, describes his experience 
of using the Teacher Mentor survey as a self-
reflection too. 
¶ A teacher of 10-11 year old-pupils’ 

experience of using the Teacher Mentor 
3.5 The Greek B-Level Assessment Tool 
Georgios Panopoulos from the Greek Computer 
Technology Institute, describes how the B-level 
assessment tool has been developed to assess the 
competences of Greek teachers in the pedagogical 
use of ICT skills in their everyday teaching practice.  
¶ The Greek B-Level Assessment Tool 

3.6 A teacher of 15-17 year-old students' 
experience of using the Greek B-Level Assessment Tool 
Yianis Katsenos, a Greek Physics teacher working at secondary level, explains to us his 
recent participation in the Greek B-Level Teacher Training programme on the pedagogical 
use of ICT in the classroom 
¶ A teacher’s experience of using the Greek B-Level Assessment Tool 

3.7 Module Resource Section 
Useful tool: The Teacher Mentor  
 

Activities 1.  Take the Teacher Mentor survey.  
2. Comment in the Learning Diary on the following questions:  
¶ What is useful and less useful about it? 
¶ What did you find difficult or unclear, and why do you think that is? 
¶ Were you surprised at the levels you reached? 
¶ Did you find the advice offered useful? 
¶ What will you concretely now do in order to act on this advice to improve your 

level? 
3. Get involved in a peer review activity on your survey results (optional).  

 
 

http://mentep.eun.org/
https://youtu.be/MMXKEs6te-A
https://youtu.be/ZtuwwkUfUDE
https://youtu.be/ZtuwwkUfUDE
https://youtu.be/JmeJZdAwpOA
https://youtu.be/JmeJZdAwpOA
https://youtu.be/YwJe7En_xsY
https://youtu.be/xW9RpXA8V-0
http://www.larermentor.no/index.php/en/
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Short overview 
of module 

This module focuses on what it means for a teacher to be a learning designer and peer 
reviewer, and how these roles can contribute to and improve a teacher’s technology-
enhanced teaching competence. 

Learning 
objectives of 
module 

1. Understand the principles behind the conception of the teacher as a learning designer, 
and be aware of the tools and techniques you can put into practice to be an effective 
learning designer. 
2. Design a lesson plan/learning activity incorporating elements of technology-enhanced 
teaching using the Learning Designer tool, developed by the UCL Institute of Education in 
London. 
3. Appreciate the principles behind teacher peer assessment, and be aware of useful tips as 
well as practices to avoid to ensure you are an effective peer assessor as well as peer 
assesse. 
4. Exercise your peer assessment skills you have learned about during the course by 
reviewing three participants’ lesson plans/learning activities, created using the Learning 
Designer 

Module Outline  

Module content 
(videos, scripts) 

4.1 Module introduction 
¶ Module 4 introduction 

4.2 The teacher as a learning designer 
In this video, the course coordinator, Caroline Kearney 
interviews Professor Diana Laurillard, about her recent 
book in which she re-conceptualizes teaching as a ‘design 
science’.  
¶ The teacher as a learning designer 

4.3 The Learning Designer experience of an Italian 
secondary school teacher of English 
In this video, an Italian secondary school teacher of 
English, Anna Laghigna, shares what she finds 
particularly useful as well as difficult about using the Learning Designer to plan her 
lessons. 
¶ The Learning Designer experience of an Italian secondary school teacher of English 

4.4 The Learning Designer experience of a Turkish teacher trainer and secondary 
school language teacher 
In this video, a Turkish teacher trainer and secondary school language teacher, Reyhan 
Güneş, shows two concrete examples of lesson plans she has created using the Learning 
Designer. 
¶ The Learning Designer experience of a Turkish teacher trainer and secondary 

school language teacher 
4.5 The teacher as peer assessor and assesse 
In this video, the course coordinator, Caroline Kearney interviews Professor Diana 
Laurillard, about the benefits of peer assessment and what added value it can bring to self-
assessment.  

http://mentep.eun.org/
https://youtu.be/4NIgZlwhBPE
https://youtu.be/bzphYKN8cGA
https://youtu.be/bzphYKN8cGA
https://youtu.be/XuPXMCPk4t0
https://youtu.be/8nJOFwvdr6I
https://youtu.be/8nJOFwvdr6I
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¶ The teacher as peer assessor and assesse 
4.6 The peer assessment experience of an Italian 
secondary school teacher of English 
In this video, an Italian secondary school teacher of 
English, Anna Laghigna, illustrates how she went 
about two peer reviewing exercises, highlighting 
certain principles, such as being constructively 
critical, and the importance of giving concrete 
suggestions for improvement. 
¶ The peer assessment experience of an 

Italian secondary school teacher of English 
4.7 The peer assessment experience of a 
Turkish teacher trainer and secondary school 
language teacher 
In this video, a Turkish teacher trainer and 
secondary school language teacher, Reyhan Güneş, shares useful criteria that she has 
followed to do peer reviews of teachers’ work. 
¶ The peer assessment experience of a Turkish teacher trainer and secondary school 

language teacher 
4.8 Module Resource Section 
Useful literature: 
Laurillard, D. (2012). Teaching as a Design Science: Building pedagogical patterns for 
learning and technology, Routledge, London. 
Useful tool: 
The Learning Designer: http://learningdesigner.org/ 

Activities 1. Designing a lesson plan incorporating elements of technology-enhanced teaching 
2. Reviewing three participants’ lessons plans 
3. Selecting one lesson plan to adapt to suit their students’ needs and their specific 

teaching context 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://mentep.eun.org/
https://youtu.be/2IZzCq-T2Kw
https://youtu.be/dCK1VbT8lSM
https://youtu.be/dCK1VbT8lSM
https://youtu.be/HBdlwOAIJ4w
https://youtu.be/HBdlwOAIJ4w
http://learningdesigner.org/
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MOOC 2 and MOOC 3: Teaching practice examples to 

activate TET-SAT competences  

a. General outline 
 
The main aim of this MOOC 2 and MOOC 3 is to ensure that TET-SAT has a dynamic 
sustainability to changes in the education environment and makes a sustainable 
difference on the large scale to the quality and reach of teaching and learning.  
 
The MOOC will contain of three modules, one opening every week. The estimated 
workload for participants is 3-4 hours per week (about 10 hours in total).  
 
It will run twice in October/November 2017. The first run will be open only to teachers 
that participated in the field trials (test and control group). The second run will be open 
to all interested teachers.  
 
The main motivations for teachers to join the MOOC is to: 
¶ receive support for further development of their TET profile 
¶ get access to resources and ideas 
¶ engage with other enthusiasts for learning tech 

 
The intended outcomes for participants are:  

¶ Development of participant’s own SAT profile 
¶ Engagement with the process of self -assessment for technology enhanced 

teaching competence as an aspect of maintaining professionalism 
¶ Engagement in the importance of the project, and a sense of ownership of the 

process 
¶ A range of exemplars of most of the descriptors/levels 

 
The intended outcomes for the project are:  
¶ Usage data from the end-user community that could inform further development 

of the MOOC 
¶ Lessons from teachers’ engagement with the process to inform further 

development of long-term and sustainable versions of the TET-SAT 

 

b. Assumptions 
Only TET-SAT Levels 3 to 5 will need the collection of evidence, as these are ‘critical’ for 
demonstrating competence whereas the lower competence Levels are non-critical and 
can be self-assessed. Some competencies are quite general (e.g. I use ICT to support 
common teaching methods) so these can also be self-assessed. Others (e.g. Students, 
under my guidance, use collaborative online tools to collaborate with each other in- and 
outside of school) are complex and can be demonstrated through a learning design, and 
screen captures. These can then be peer-assessed.  
 
One aim is for teachers to identify where the important interpretive difficulties and 
ambiguities are in the matrix, and which cells are most difficult to supply evidence for. A 
second aim is to validate and upgrade the TET-SAT matrix by eliciting comments and 
exemplars for as many of the critical cells as possible. 

http://mentep.eun.org/
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c. Draft Outline 
*This outline might still be subject to changes.* 
 

 Course activities  Estimated 
work load  

Week 1: 
Understanding 
competence 
exemplars in 
terms of TET-
SAT 
 

1.1 Introducing the TET-SAT framework 

Video introduction; Quiz 
 

20 minutes  

1.2 Exemplars for competences/levels in terms of a template  

Work through TET-SAT matrix to review descriptors; discuss 

 

60 minutes  

1.3 Prepare your own exemplars using the exemplar template 

Identify a good example of your teaching and the evidence for 

your level; use the exemplar template to describe your example 

 

90 minutes 

Week 2: Using 
the 
competence 
definitions  

2.1 Interpreting the definitions 

Googledoc to tag 3 exemplar cases; select competence/level;  
Discuss tags and levels assigned 
 

60 minutes  

2.2 Extending the analysis of definitions  

Quiz: for 6 cases selected competence/levels 

 

40 minutes  

1.1 Reflecting on the community interpretations  
Review tag clouds for 3 cases; discuss 
 

40 minutes  

Week 3:  Self 
and peer 
assessment 
against the 
TET-SAT 
 

3.1 Self assessment 

Use TET-SAT for the competence level you have evidence for; 
start preparing your examples; discuss 
 

70 minutes 

3.2 Reviewing your self assessment (SA) 
Complete SA exemplar templates for your competence/level; 
review levels to check your SA 
 

50 minutes  

3.2 Peer review of self assessments 
Submit your SA for a Section; peer review 2 others; reflect on 
feedback to you, discuss 
 

90 minutes  

 
 

http://mentep.eun.org/

